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�Abstract



I’ve had a passion for pursuing the question of ‘how’ Outward Bound works ever since my memorable experience of a 26-day Outward Bound Standard Course in 1988.  Since then I’ve been an Outward Bound instructor, visited overseas Outward Bound schools, completed a psychology degree, worked as a Research Coordinator and have nearly completed my doctoral thesis on Outward Bound.  It seems to me that we need to talk about ‘essences’ of Outward Bound rather than ‘the essence’ - and that these essences lie in the experiences of participants.  Insights from research investigations can offer valuable insights about what is really happening for participants.  If Outward Bound genuinely seeks to fulfill its mission of contributing significantly to human development then it needs to actively utilise such insights.  In addition, I suggest that the most interesting developments in human change are not likely to come from within the outdoor education field in the near future.  Instead, I suggest that Outward Bound should align itself more strongly with other community efforts at human development (such as in universities, social work, psychology, group therapies, and so on).















































Note: Correspondence concerning this paper should be directed to the author at National Outdoor Education & Leadership Services, 17 Goble St., HUGHES 2605, ACT, Australia, ph: 61 2 6282 8800; fax: 61 2 6282 8801; email: noelsaust@msn.com�Before we head off into the weird and wonderful world of research I’d like to share a little about who I am and where I come from.



Back when I was in high school I became increasingly dissatisfied with the mainstream educational system.  In the end it was a real battle for me just to finish Year 12.  



I used to have arguments with my English Lit teacher about why “Jonathan Livingston Seagull” wasn’t in the curriculum instead of obscure books like “The Heart of Darkness”.  My reports came home with comments like “James shouldn’t read Buddhist books during Physics classes”.  And my maths teacher gave me an award for “Research into the alleviation of medical ailments through physical exercise”.  This was in recognition of me wagging a double maths period to get rid of a headache by riding my bike down to the beach.



It was around this time that I began to contemplate some sort of spiritual quest by going trekking in Nepal.  And it was also around this time that, unbeknown to me that Outward Bound  was expanding it’s operations to Western Australia, where I lived.  



One day an ad appeared in the paper for a free Outward Bound film evening at the State Library.  I dragged a few of my reluctant mates along.  We saw the video of “The Challenge” and then heard a talk by the West Australian Area Coordinator, Tim Medhurst.  Well, I was hooked!  Suddenly I knew what I wanted to do.  Here was an adventurous outdoor journey which was all about learning who I was and what I could become.



I went home that night and asked my Dad if he would pay for me to do a 26-day Outward Bound Standard course.  His response?  “No way!” He said that if I earnt the money myself I would appreciate the course far more. I was angry with him at the time, but in the long run, I had to admit, he was right. 



When I finished school I went fruit picking for 3 months and earnt enough money for a rainjacket, boots, thermals and the Outward Bound course Fee.  In May of 1988 I did a very cold and wet Standard Course which was the hardest, most intense and most singularly rewarding experience of my life.  �Up until then my intention was to go back to university, study Psychology and then to teach or work overseas in underdeveloped countries.  My real passion was to understand what made people tick and even more, to learn about how human beings can achieve their full potential.  



My all-time favourite movie was “Altered States” in which William Hurt plays Dr. Eddie Jessup, a radical American research scientist in the 1960’s who was experimenting with the psychological effects of flotation tanks and in the movie he combines this with his neurological studies of the effects of peyote, the American Indian hallucinogenic drug.  I had visions of myself one day becoming a mad scientist attaching electrodes to people’s brains while they meditated or did some other strange activities.



Instead I ended up becoming an Outward Bound instructor......and in fact with every group found myself in a live human laboratory.  After my first six months working at Outward Bound it was time to start uni, but it was very clear to me that something profound was being harnessed by Outward Bound programs.  



I was still however far from satisfied with my understanding of exactly HOW Outward Bound programs actually worked.  Just before heading off back to uni one summer, I put a note in every staff member’s pigeon hole.  This is what it said (remember I was 20 at the time):



25/1/’91

Dear...........,



Following conversations with.......this summer I have decided to pursue the question of WHY Outward Bound ‘works’.  Most, if not all, of us are satisfied THAT Outward Bound ‘works’, but I suspect few have a satisfactory understanding of exactly WHY Outward Bound ‘works’.



This pursuit to understand the mechanisms of Outward Bound will form part of a broader investigation into the growth experiences, aiming to shed light on the underlying factors that cause growth.  I see this as having practical uses (from new O.B. courses through to social engineering) and theoretical use (for the relatively new field of health psychology).



Given the marked success of Outward Bound, I feel, at the historic age of 50, we have an obligation to understand the mechanisms at work in our programs, and to be continually seeking new ways of applying them  Outward Bound staff are in the unique position of having experienced and implemented the Outward Bound phenomenon, and I feel that it would be madness for us not to pool our thinking on the subject.  To this end, I am inviting considered responses to the question: “WHY does Outward Bound ‘work’?”



I plan to write an essay on the question later in the year and would value all contributions.



Thanks for your anticipated help.  Replies can be placed in my pigeon hole until 22nd Feb, otherwise posted to the above address.



Today I cringe a little when I read this note, but in many ways it says a lot about my passions both then and now.  Back then I was searching for the essence of Outward Bound and today I still search for that, but in the wider context of outdoor education and human change.  



The reaction of staff at the time was rather quiet, with the exception of two people.  The first reaction was from Brett Bannerman who told me he would think about it and write his thoughts down for me.  I sincerely appreciated his genuine interest and it is no surprise to me today that Brett continues to give to this organisation.  



The second reaction came from the Executive Director, Garry Richards, of whom I’d been much in awe of as a junior staff member.   He called me down into his office.  His reaction was a mixture.  On the positive side he was impressed by my passion and interest in such erudite questions and I think he was more than a little intrigued by my precociousness.  On the other hand he was clearly irritated at this young upstart and rather rhetorically asked me what the hell I thought he’d been doing for the last 20 years.  



That turned out to be my first significant conversation with the remarkable man who had picked up this organisation out of the dirt and bankruptcy in the early 1970’s and who created the organisation that, largely, is still here today.



Well, I managed to finish my psychology degree and I packed instructing as many Outward Bound courses as possible into my uni holidays.  In my final year, on the day before I was about to head off down to Walpole for a Spring season I was hit from behind in a car and suffered whiplash.  Although I instructed in Spring by the Summer I was unable to carry a pack due to shoulder and neck pain.  However, in the spirit of Kurt Hahn’s ‘make your disability your opportunity’ I was invited by Tim Medhurst, the Staff Director at the time, to work on the Outward Bound research program.  This turned out to be a cloud with a very silver lining.



Taking a research approach to understanding the processes and effects of Outward Bound opened my eyes wider than ever before.  This path lead me to the enormously rewarding experience of being the Outward Bound Australia Research Coordinator for a number of years.  In that time I visited Outward Bound New York, Thompson Island, and Outward Bound USA Inc. where I spend days and days photocopying from their research library.  



On my return to Australia I completed an honours thesis on the psychological effects of Outward Bound school programs.  I did consultancy research projects for other organisations such as sail training ships and youth at risk programs.  I supervised students on Summer Research Scholarships here at Outward Bound and, under the guidance of Garry Richards and in collaboration with external researchers and universities I was involved in a fascinating array of probing and stimulating investigations into the phenomenon of Outward Bound.  



I was also fortunate enough to attend National Outdoor Education conferences and meet other people in the field  who had a real passion for understanding what was actually happening out there in the bush with people on adventurous journeys.  I was at the first meeting of Adventure Therapists in 1995 and became the founding editor of the Adventure Therapy Network Newsletter.  



Then I was lucky enough to receive an Australian Government Scholarship to do a Ph.D. at the University of Western Sydney.  I still had a great many unanswered questions and like most doctoral students set out to solve all the world’s problems.  Three and a half years later I am coming to the end of that journey.  



During this period of pursuing my Ph.D. I left Outward Bound and with Garry Richards formed an organisation called NOELS - National Outdoor Education and Leadership Services.  To our surprise and delight the demand from other outdoor ed. organisations for research and evaluation has been steadily increasing.  We’ve been involved in helping youth at risk programs, prison programs, school programs and overseas programs learn about what psychological and educational effects they are achieving and how they are getting those effects.  Most recently I have become part of the editorial board which is reviving and putting together the Australian Journal of Outdoor Education.  



So all this brings me here to address this topic of ‘the essence of Outward Bound’.



For me, when we talk about the essence of Outward Bound we are really talking about what happens for participants, not what happens for staff.  We could look at it in terms of an iceberg, like this (see Figure 1):
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Figure 1. ‘The Essence’ of Outward Bound lies in the ‘pinnacle’ of participants’ experience



In the tip of the iceberg are the experiences of Outward Bound participants.  In the base of the iceberg, below the water line, are the logistics, administration, finances, marketing, training, and so on.  But really, this is not the essence of Outward Bound.  The essence of Outward Bound is what happens for participants while they are on Outward Bound programs.  



The problem is that when you live, eat, work, etc. in this environment below the water line, it can actually be quite difficult to see through the water and get a clear picture of what is happening for participants.  You probably all remember coming to this organisation and being amazed at all the behind-the-scenes effort that goes into creating Outward Bound experiences for participants.  So I put to you that although you work here with this organisation, that the real essence is not here, but that it really exists up here with participants’ experience.



So what is this essence of Outward Bound?  Well, to be honest, even after all these years of researching it, the best way I can find to talk about the essence Outward Bound, is in terms of a black box.  



A black box means that something happens inside, but we can’t actually see it.  We know that people go into the black box and come out 9 or 15 or 22 days later feeling a bit different about themselves.  But what has happened?  



Well we’ve all got ideas and opinions about how Outward Bound gets its effects and what those effects actually are.  In fact this arouses a lot of strong opinion and passionate debate.  When this happens I find the parable about the blind men and the elephant rather useful.  It goes like this:



Once upon a time there lived six blind men in a village.  One day the villagers told the men “Hey, there is an elephant in the village today”.  The blind men had no idea what an elephant was, so they decided, since they could not see the elephant, to go and feel it to find out more about elephants.  One by one they touched the elephant and told the others what they found:



The first man touched the elephant’s leg and said, “Hey, the elephant is like a pillar”.

The second man touched the tail and said, “Oh no!  The elephant is like a rope”.

The third blind man touched the elephant’s trunk and said “No way!  The elephant is like the thick branch of a tree”.

The fourth man touched the elephant’s ear and said “The elephant is far more like a big fan”.

The fifth touched the elephant’s belly and said “The elephant is like a huge wall”.

The sixth blind man touched the tusk of the elephant and said “Well, I reckon the elephant is like a pipe”.



The six blind men then began to argue about who was right.  This became a very heated debate because each insisted that they knew what the elephant was really like.  Eventually a wise man came along and explained “All of you are right because you’re describing the parts of the elephant that you have touched; however each of you is wrong, because you have not grasped the entirety of the elephant”.

(adapted from the internet: http://www.jainworld.com/education/juniors/junles.htm)



For me, the parable of the blind men and the elephant is a powerful metaphor for the way we grapple to understand Outward Bound.  Each of us has touched some part of the elephant in the black box and so each of us is right.  However, none of us is able to fully grasp the entirety of the essence of Outward Bound, and so we are all wrong�.  



My attraction to research is that it gives me a set of tools for finding out more about the elephant, giving me access to far more knowledge than I could find out alone.  And it is for these reasons, that I actually feel uncomfortable about the title of this conference “THE ESSENCE of Outward Bound”.  With all due respect, it is rather naive to even think we can grasp ‘the essence’.  I feel that we should be talking more in terms of ‘some essences of Outward Bound’ rather than ‘the essence’.



What I’d now like to do is offer you some insights from Outward Bound research which I believe have something to say about the essences of Outward Bound.  



For my doctoral thesis I developed a database of four and half thousand OB participants and about a thousand participants from other outdoor ed. programs.  The data was collected using the “Life Effectiveness Questionnaire” which was designed to capture people’s self-perceptions in a number of areas (see Table 1) which Outward Bound seeks to develop.  



The data has been collected at four different time points: pre, first day, last day, and at a followup.  



I also coded the database extensively to examine the effects of participant age, gender, type of program, program length, gender of the group, group size, location of the program, and so on.  As you can imagine, the analysis of all this is proving a lengthy and complicated business, so today you’ll be relieved to hear I’m only going to share the most straightforward of results with you.



�Table 1. Descriptions of the Life Effectiveness Questionnaire-H dimensions



LEQ Dimensions

�Description��Achievement Motivation

�The extent to which the individual is motivated to achieve excellence and put the required effort into action to attain it.��Active Initiative

�The extent to which the individual likes to initiate action in new situations.��Emotional Control

�The extent to which the individual perceives he/she maintains emotional control when he/she is faced with potentially stressful situations.��Intellectual Flexibility�The extent to which the individual perceives he/she can adapt his/her thinking and accommodate new information from changing conditions and different perspectives.  ��Self Confidence

�The degree of confidence the individual has in his/her abilities and the success of their actions.��Social Competence

�The degree of personal confidence and self-perceived ability in social interactions.��Task Leadership

�The extent to which the individual perceives he/she can lead other people effectively when a task needs to be done and productivity is the primary requirement.��Time Management

�The extent that an individual perceives that he/she makes optimum use of time.��

At the simplest level, we can look at how much change there is in participants’ self-perceptions between the beginning and end of different types of programs (Figure 2).  
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Figure 2. First day to Last day overall LEQ change scores for different OBA program types and non-OBA programs.



The bars in Figure 2 show ‘how much change’ in self-perceptions, on average, was achieved for different Outward Bound program types.  



Some observations we can make are that Challenge programs are far and away the most impactful.  



The least effective programs appear to be School programs.  There are, of course, many complex factors involved here, including the compulsory nature of most school programs, the age of the participants, the program length, just to mention a few.  



The main theme I want to illustrate here, however, is one of diversity: that different programs get different effects.



�The good news here for Outward Bound is that, on average, all programs get positive effects.  I say this is good news, because last year we published a major study which summarized the results of 96 studies representing over 12,000 outdoor education participants (Hattie, Marsh, Neill & Richards, 1997).  We found that while, on average, there were positive effects, several studies reported no effects or even negative effects.



There was more good news for Outward Bound Australia in this study.  Overall the effect size for OBA courses was .47, while for other outdoor education courses it was only .17.



This picture may appear comforting.  It looks like Outward Bound is doing a good job - and, on average, at least for Challenge and Family courses, this does appear to be true.  



But I want show you some other ways of looking at the data.  You might notice that I’ve been careful to use the magic words “on average”.  I’ll show you why.  This is a graph of the outcomes for 75 OBA programs which involved two or more groups (Figure 3).  





























Figure 3. Percentage of OBA programs achieving different size change scores.



You’ll see here that there was one program with a negative outcome and a few with no benefits.  



The next graph (Figure 4) breaks the results down further into the 212 separate groups in the database.  Here we notice a few groups for which there were negative results, although the vast majority had positive results.  































Figure 4. Percentage of OBA groups achieving different size change scores.



The third graph (Figure 5) shows the results for the 4197 individual OB participants in the database.  Here we see that there are actually quite a sizable number of individuals for whom the experience reduced their self-perceptions.  So this is one of the reasons to be wary of averages - they distort the true picture.  





























Figure 5. Percentage of OBA participants achieving different size change scores.



Clearly Outward Bound is not good for everyone, but we tend to forget about those people and focus on favourite examples of people for whom Outward Bound was a life improving experience.  But I’m sure, if we all stop and think, we have memories of people for whom Outward Bound didn’t achieve what it aims to do.



For me, it is these sorts of results which are actually the most interesting.  I get a bit sick of the backslapping that often goes on about how outdoor education is good for everyone and there should be more of it.  



When I was instructing I was very puzzled by some instructors who used to come off course saying “Wow, that was the best course I’ve ever done, the kids got so much out of it!”  While it is great to be positive, I think sometimes we kid ourselves and that we need to take a cold hard stare at what is really going on.  In this way we might learn more about we’re doing and how that can be improved.



Taking up this theme, you might recall that the least effective programs appeared to be schools courses.  



When I did my honours thesis I also got fairly unimpressive results for school programs.  Often these sorts of studies get buried in organisations and are not used effectively.  Last year I went back and re-analysed some of the data to try to find out what was going on.  What I discovered fascinated me and I presented the results at the 1st International Adventure Therapy Conference.



I wanted to know more about what the profiles of students who were getting a lot out of Outward Bound.  What were they doing that was different to students who were getting very little out of Outward Bound?



In that particular study I had measured students’ mental health during 9 day school programs - in other words they had rated how often they felt bright, happy, hopeful, optimistic, and so on. They also rated how often they felt down in the dumps, depressed, worried, nervous, and so on. during the 9 days of Outward Bound.   These two types of questions were measures of the quality of students’ mental health during the Outward Bound experience.



At the end of the program the students were also asked how they coped with their problems or concerns during the 9 days.  There were a whole bunch of possible coping strategies they could chose from.  Basically these coping strategies could be characterised as 3 different types: Non-Productive Coping, Referring to others and Problem-Solving.



More detail about what sorts of coping actions are involved in these three different styles is provided in Table 2.



Table 2. Adolescent Coping Scale (ACS) Factors and Scale Descriptions 



Scale�Description��NON-PRODUCTIVE COPING��Ignore the Problem

�Conscious blocking out of the problem��Invest in Close Friends

�Engaging in a particular intimate relationship��Keep to Self�Withdrawal from others and wish to keep others from knowing about concerns��Not Coping�Inability to deal with the problem and the development of psychosomatic symptoms��Seek to Belong�A caring and concern for one's relationship with others in general and more specifically concern with what others think��Self-Blame�Individual sees him/herself as responsible for the concern or worry��Tension Reduction

�Attempt to make oneself feel better by releasing tension��Wishful Thinking

�Hope and anticipation of positive outcome��Worry�Concern about the future in general terms or more specifically concern with happiness in the future��REFERENCE TO OTHERS��Seek Professional Help

�Use of a professional adviser, such as a teacher or counsellor��Seek Social Support�An inclination to share the problem with others and enlist support in its management��Seek Spiritual Support

�Prayer and belief in the assistance of a spiritual leader or God

��Social Action�Letting others know what is of concern and enlisting support by writing petitions or organising an activity such as a meeting or rally��SOLVING THE PROBLEM ��Focus on Solving the Problem�Focuses on tackling the problem systematically and takes into account different points of view or options��Focus on the Positive�Positive and cheerful outlook on the current situation, including seeing the 'bright side' of circumstances and seeing oneself as fortunate��Physical Recreation

�Playing sport and keeping fit��Seek Relaxing Diversions�Leisure activities such as reading and painting��Work Hard and Achieve�Commitment, ambition, and industry��Note: Adapted from Frydenberg & Lewis, 1993, pp.18-21, 41.



I analysed the data to see what coping strategies were being used by the students who reported having high amounts of positive emotion and low amounts of negative emotion.  Sure enough I found that students who used low amounts of Non-Productive coping strategies and higher levels of Problem-Solving strategies had much better mental health outcomes (Neill & Heubeck, 1997).



Now for me this was a major breakthrough.  This research helps to identify how we, as instructors, can improve the quality of our programs and how we can start to reach out to different individuals.  It is not good enough just to go out there and run the same program for all participants.  Every participant is different, with unique needs, fears, personality characteristics, physiological makeups, and so on.  



Some participants will come to the program with an adaptive set of coping mechanisms which will allow them to get a lot out of the program.  Other participants arrive with a poor set of coping skills and they need a great deal of help and guidance otherwise they will just wallow around, for 9 or 22 or 100 days, using the same negative coping strategies, such as acting out, ignoring the problem, worrying, etc. and they will not get anywhere.   For these people, they need help to learn about and practice positive, productive coping strategies.  



For me, learning how we can optimize the potentials of the Outward Bound setting to a wide range of individuals is a way to develop more effective programs for the future.  I really want to drive this point home - we need to reach the unique needs of individual participants.  



To illustrate something about what I mean and to wake up anybody who is asleep I want to show you a brief excerpt from one of my favourite movies “Dead Poets Society”.  In this movie Mr. Keating is an innovative, energetic English teacher in a private boys school.  Mr. Keating, played of course by Robin Williams, strives to give his students real opportunities to experience and understand themselves through poetry, literature and personal, individual expression. Yet one of my favourite scenes is when he actually takes the boys outdoors and encourages them to find their own, individual way of walking [video excerpt].



For me that scene emphasizes our need as teachers and instructors to tap into each individual participant’s way of being, expressing and coping.



Now I want to try to pin down more about what I’m saying for you.  Here is a metaphor for change which you might find useful.  You may have seen it before: It goes by names such as the square-blob-star model or the unfreeze-change-refreeze model (Figure 6).































Figure 6. The Square-Blob-Start or Unfreeze-Change-Refreeze Model



At the start of Outward Bound programs, people arrive, with a certain shape to who they are and how they go about things, say, a square.  These people all have different levels of readiness for change and depending on how things go in the early part of the course when barriers between people and old mindsets are being challenged, these people may ‘unfreeze’ or let go of some of their previous conceptions of themselves.  



When the new culture of positive encouragement, challenge, feedback and support is developed then the person is in a malleable state, or an amorphous ‘blob’.  This is a stage of personal experimentation, trying on new ways of doing things, practicing new ways of thinking, and so on.  Growth in personal perceptions and abilities can develop.  



Then as the end of the program approaches there is a period of consolidating the changes that have been made, by reinforcing and locking into place the new ways of thinking and behaving.  Hopefully then people ‘refreeze’ in a new and improved shape, say a ‘star’ which they can maintain on returning to their home environments - this is what we often call ‘transfer of training’.  



It is possible, however, that the unfreezing never even occurs and that people stay in their original shape.  Or people may change during the course but revert to their previous shape.  Or, if we do understand well enough what we are doing, we could even create and reinforce a more negative shape for that person.  



The problem with the square-blob-star model is that it still doesn’t help us much with knowing what is in the black box.  What can we actually do to improve  program effectiveness and to tailor experiences to different individuals?  Well, in our meta-analysis paper (Hattie, et al., 1997) we suggested four key components that contribute to outdoor education’s effects and I believe these components deserve much further discussion and application (Figure 7.)
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Figure 7. Four premises for outdoor education’s positive effects (from Hattie, et al., 1997)

�Firstly, there is the Immediate Quality of the Experience.  This is the experiential nature of programs, the immediacy of actions and consequences which comes from being in a natural physical and social setting.



Secondly, outdoor education activities and expeditions give people very specific goals which are difficult but structured so that success is achieved.  This gives people a consistent and growing feeling of being able to meet difficult and challenging goals.



Thirdly, the participant in the outdoor education setting gets loads of feedback about their behaviours, feelings and thoughts.  This feedback comes from the environment itself (e.g. if you take a wrong turn navigating), from others, from the instructor, and also from oneself in moments of self-reflection.  In fact, John Hattie, the main author of this paper says if you want a simple rule for effecting personal change then it is to give what he calls “dollops of feedback”.



Fourthly, the participant is required to reassess the effectiveness of his or her coping strategies.  The participants see how others in the group copes, how the instructor copes and gets a chance to improve and try out other ways of their own personal coping.



These four components have been identified in other educational and psychological change settings.  The unique thing about outdoor education is that it can bring these components together in a whole which can be more than the sum of its parts.



I believe concentrating on key essences like these four would set a healthy path for the future.  I can, for example, envision a form of outdoor education which expands its programs around these essential components of change.  



There many ways to skin a cat, and I also envision a future for outdoor education which incorporates useful techniques from other change methodologies such as psychotherapy, relaxation techniques, meditation, cognitive therapy, adventure therapy, and so on.



To develop such programs, however, would require a remarkable level of effort, creative innovation and a sincere dedication to research and evaluation.  And to be honest, in its current state, I do not believe that outdoor education in Australia will develop the effectiveness of its programs very much in the short-term future.  



It is my I belief that the development of outdoor education as a method for personal change is currently hampered by 

an overemphasis on physical safety to the exclusion of psychological safety, 

its paranoia about protecting the external environment rather than forging new pathways into the internal environment, 

its obsession with developing more sophisticated equipment rather than simply looking at more innovative ways of using what is already available, 

and, most of all, while outdoor education continues to primarily attract and train people who are interested in the outdoors rather than people who have a fundamental passion for human change, then I don’t see outdoor education in Australia making a great contribution to human development.  



In this world of increasing competitiveness between outdoor operators, it seems to me that McOutdoor Ed programs are winning out.



So what cause for hope is there?



Well, I believe places like Outward Bound have got to identify themselves as having less to with outdoor education and far more to do with other personal change programs, such as Vision Quest, EST, Forum, Group Therapies, Drama Therapy, Art Therapy, and so on.  



If Outward Bound is serious about its core values, its mission, its vision, then it is far less relevant to be open to other outdoor education organisations than it is to be open to universities, psychologists, youth workers, social workers, counsellors and other groups of people working in a dedicated fashion with people who are in transition.   



If you identify yourself suddenly with these groups and professions, a far more optimistic picture emerges.  Here is a world full of excitement, innovation, research, ideas and strategies for how collective community efforts can be made towards developing better sustainable future for human beings.  



So, as the staff of an organisation which is seeking to clarify what it is and asking how it is going to create a future, I cannot recommend strongly enough that you need to better understand your essences, you need to get inside that black box, touch that elephant and talk about what that elephant is doing.  And you need to remember that we’re all blind, so get smart and use the techniques of psychological and educational research to help you really understand how Outward Bound can facilitate individual’s personal growth.



Kurt Hahn was desperately concerned at the plight of young people.  He saw a post-industrial era in which there were far fewer opportunities to gain practical life experiences through which people could learn about and develop their personal qualities.  



Today the lack of genuine experiences and opportunity is a major crisis.  More than ever people are in need of experiences which are intense and real.  That is what we crave - experiences which are intense and real.  And if Outward Bound offers what people really need then it is my belief that it will flourish. 
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